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ABSTRACT

This study, titled "Community Involvement in School Supervision: Enhancing Educational Quality and Accountability,” delves
into the vital role that community engagement plays in the effective supervision of schools. It posits that active participation
from diverse stakeholders such as parents, local businesses, and community organizations can lead to transformative
benefits for the educational landscape. These benefits include not only improved student achievement and higher academic
performance but also enhanced teacher effectiveness and morale, as well as stronger, more cohesive relationships between
schools and their surrounding communities. The study further explores the various barriers that can impede meaningful
community involvement. These challenges include time constraints that prevent parents and community members from
engaging fully, conflicting expectations regarding the roles of families and schools, and socio-economic factors that create
disparities in participation. By identifying these obstacles, the study aims to foster a deeper understanding of the
complexities involved in community engagement. To address these challenges, the study presents a series of actionable
recommendations. These include advocating for policies that support and encourage community involvement, creating
funding opportunities for community engagement initiatives, and offering training programs designed to equip school staff
and community members with the skills necessary for effective collaboration. Additionally, it emphasizes the need for
ongoing research to investigate the long-term impacts of community involvement on educational outcomes and the potential
of technology to facilitate greater engagement. The paper is anchored in Epstein’s theory of overlapping spheres of influence
and adopts a conceptual, literature-based approach, drawing on empirical evidence from both international and Nigerian
contexts, including studies on School-Based Management Committees, to strengthen the theoretical and practical
grounding of its arguments. By cultivating a culture of collaboration and shared responsibility, schools can significantly
enhance educational quality and accountability. This approach ensures that all students benefit from a supportive and
inclusive educational environment, ultimately leading to a more enriching and effective learning experience for every child.
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INTRODUCTION

In today's educational landscape, the role of community
involvement in school supervision has become increas-
ingly important. Education is the key to the national de-
velopment of any country, and, community involvement
constitutes a vital component of every educational sys-
tem, enhancing educational quality and accountability in

schools. Despite the remarkable advancement in techno-
logy in all areas of the teaching and learning process
through the production of instructional materials such as
television and computer projectors of various kinds, the
teacher is still an indispensably significant factor for mo-
tivating and imparting knowledge to the learners at each
level of education!". Historically, schools operated
mostly on their own, with decisions made primarily by
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teachers and administrators. However, research has
shown that education thrives when schools actively en-
gage families and local communities. Supervision of in-
struction by the communities has become very necessary
in recent times because of the importance attached to
education and the desire to improve the quality of edu-
cation. Supervision is concerned with the provision of
professional assistance and guidance to teachers and stu-
dents geared towards the achievement of effective teach-
ing and learning in the school?.

Supervision by community members can take many
forms, from parents volunteering in the classrooms to
local businesses supporting educational programs. It in-
volves stimulating growth and helping teachers to help
the learners. It therefore follows that supervision is a
tool for enhancing teachers' knowledge, attitudes, and
skills in the teaching and learning process to facilitate the
achievement of educational goals and objectives. This
collaboration enriches the learning experience and
fosters a sense of ownership and accountability among
community members. Studies indicate that students
whose families are engaged in their education often
achieve better grades, display improved behavior, and
exhibit higher motivation™. Additionally, when com-
munities are involved, students tend to have better at-
tendance and are less likely to drop out, as they feel
more connected and supported in their educational jour-
ney.

The benefits of community involvement extend beyond
students; teachers and school leaders also gain from
these partnerships. When schools seek input from famil-
ies and local organizations, teachers receive diverse pet-
spectives that can enhance teaching practices and school
policies. This collaborative environment helps create a
supportive atmosphere where teachers feel valued and
empowered to innovatel.

However, fostering effective community engagement is
not without challenges. Socio-economic differences, cul-
tural barriers, and communication gaps can make it diffi-
cult for some community members to participate. Ad-
dressing these obstacles is essential to creating inclusive
environments that welcome everyone to contribute
meaningfully to education. This paper argues that com-
munity involvement in school supervision is vital for im-
proving educational quality, promoting accountability,
and strengthening relationships between schools and
their communities. By examining different aspects of
community engagement, the benefits it brings, and
strategies to overcome barriers, this paper aims to
provide a clear understanding of how schools can work
with their communities to enhance educational out-
comes for all students.

Globally, the movement toward greater community par-
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ticipation in education mirrors the broader shift toward
decentralized and participatory governance in the public
sector. International development frameworks have con-
sistently identified community and parental engagement
as one of the pillars for achieving inclusive and equitable
quality education, in line with the global commitment to
ensure inclusive and equitable quality education and to
promote lifelong learning opportunities for all. In many
developing countries, including Nigeria, government
alone cannot bear the full burden of funding, monitor-
ing, and supervising schools; hence, the involvement of
parents, traditional institutions, religious bodies, non-
governmental organizations, and the organized private
sector has become an indispensable strategy for sustain-
ing educational quality'.

In the Nigerian context specifically, successive educa-
tional policies, including the National Policy on Educa-
tion and the Universal Basic Education (UBE) program,
have institutionalized community participation through
structures such as School-Based Management Commit-
tees (SBMCs) and Parent-Teacher Associations (PTAs).
These structures are designed to bring community mem-
bers into the supervisory and decision-making process of
the school, thereby decentralizing accountability from
the central education authority to the immediate com-
munity that the school serves. Empirical evidence from
Enugu State, for instance, shows that where SBMCs
function optimally, they contribute meaningtully to qual-
ity assurance in secondary school management, although
their overall impact remains constrained by inadequate
sensitization of school administrators and community
members on their statutory roles!‘l.

This paper, therefore, is structured to interrogate the
concept and forms of community involvement in school
supervision, the theoretical underpinnings of school-
family-community collaboration, the empirical benefits
reported in the literature, the strategies through which
schools can deepen community engagement, and the
barriers that continue to constrain the full realization of
community-supported supervision. The paper adopts a
conceptual and literature-review approach, drawing on
existing empirical and theoretical works in educational
management and supervision to build an integrated argu-
ment on how community involvement enhances educa-
tional quality and accountability.

It is important to situate this discussion within the
broader field of educational management, which is con-
cerned with the efficient organization, coordination, and
supervision of human and material resources in the
school system to achieve stated educational goals. In-
structional supervision, as a core function of educational
management, has traditionally been viewed as the exclus-
ive responsibility of trained supervisors, principals, and
inspectors of education. However, contemporary schol-
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arship increasingly recognizes that supervision is most
effective when it is not confined to internal, top-down
inspection but is complemented by external, community-
driven oversight that reinforces professional accountab-
ility at the school levelP. This paper situates community
involvement as an extension, rather than a replacement,
of professional instructional supervision, arguing that
the two forms of oversight are mutually reinforcing
rather than competing.

COMMUNITY INVOLVEMENT IN SCHOOL
SUPERVISION

Community Involvement in School supervision carries
the same general concept and is applied to both aca-
demic and administrative tasks. Administrative functions
of supervision included providing physical facilities to
the teachers, checking the safety and security of the
school plant, maintaining proper service conditions and
redressing grievances of teachers in time, checking the
accounts and records of the school and maintaining
proper distribution of work load in schools and also aca-
demic tasks included monitoring of instruction, provid-
ing guidance to teachers for improving teaching evalu-
ation and assessment of pupil's achievement. Com-
munity involvement in school supervision encompasses
a wide array of stakeholders including parents, local
businesses, community organizations, civic groups, and
alumni.

Community involvement in school supervision includes
diverse stakeholders who contribute to the educational
environment. The phenomenon of parental involvement
in school supervision has a significant effect on the qual-
ity of learners' expetience of teaching and learning in the
school, and on their results®. In addition, some benefits
attached to parental involvement are an improvement in
the school's academic performance, reduced dropout
rates, a decrease in delinquency, a more positive attitude
towards the school, and fewer behavioral problems!’.
Community involvement in school supervision can oc-
cur at various levels, each contributing uniquely to the
educational experience:

1. Participating in School Events: Schools often host
events such as open houses, cultural celebrations, and
sports days. These events provide opportunities for fam-
ilies and community members to engage with the school
and each other.

2. Volunteering in Classrooms: Volunteers can enrich
the classroom experience by providing additional sup-
port to teachers and students. This can include helping
with lesson plans, organizing activities, or tutoring stu-
dents.
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3. Serving on School Boards or Committees: Com-
munity members can serve on school boards or commit-
tees, providing a voice in decision-making processes.
This level of engagement allows for direct input on
policies, budgets, and programs.

4. Resource Mobilization and Infrastructural Sup-
port: Community members, particularly local busi-
nesses, alumni associations, and philanthropic indi-
viduals, often mobilize financial and material resources
for the provision of infrastructure such as classroom
blocks, libraties, laboratoties, and instructional materials.
This form of involvement directly supports the adminis-
trative dimension of supervision by easing the resource
constraints that many schools, especially in rural and un-
der-resourced areas, contend with!”.

5. Monitoring and Feedback Mechanisms: Com-
munity members, through structures such as School-
Based Management Committees, participate in monitos-
ing teacher attendance, pupil enrolment, examination
conduct, and the utilization of school funds. This monit-
oring role strengthens accountability because it intro-
duces an additional layer of oversight beyond the in-
ternal supervisory structure of the school'.

Taken together, these levels of involvement demonstrate
that community participation in school supervision is
not a single, uniform activity but a continuum of engage-
ment ranging from occasional attendance at school func-
tions to sustained, structured participation in governance
and oversight. The depth and consistency of this in-
volvement largely determine the extent to which it trans-
lates into improved educational quality and accountabil-

ity.

BENEFITS OF COMMUNITY INVOLVE-
MENT IN SCHOOL SUPERVISION

Community involvement in school supervision brings a
wide range of benefits that positively impact students,
teachers, and the broader school community. Parents
play a significant role in education, such as helping a
child with their homework, preparing school uniforms,
buying learning resources for the child, communicating
with the school, attending school activities that are relev-
ant to school performance, paying school fees, and hav-
ing high expectations for the child to progress into
higher education studies”. Thus, the parental role in
education incorporates a range of socio-pedagogical and
educational tasks. These may include the organization,
development, or provision of a positive learning envir-
onment that will be conducive to teaching and learning
taking place. In addition, the preparation of scheduled
home tasks can enhance the school curriculum. The par-
ental role implies support given by parents to the school,
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or any involvement, that affects a child's present or fu-
ture situation outside of the classroom!™. This role,
therefore, takes the form of co-operation, participation,
and partnership. The parental role in education is associ-
ated with a range of enhanced school outcomes in all
school grades, which include a varied range of indicators
of achievement and the development of student attrib-
utes that support academic achievement.

Accountability, in this context, refers to the obligation of
school administrators and teachers to answer to the
community and government for the use of resources en-
trusted to them and for the learning outcomes of the pu-
pils under their care. When community members are act-
ively involved in supervision, they serve as an external
check on how schools are managed, which reinforces
the internal accountability mechanisms that already exist
within the education bureaucracy. This dual layer of
oversight, internal supervision by trained officers and ex-
ternal oversight by the community, is what ultimately
sustains educational quality over time, particularly in
contexts where the capacity of government inspectorate
services to conduct regular school visits is limited by in-
adequate funding and personnell’.

EDUCATIONAL QUALITY AND ACCOUNT-
ABILITY

Educational quality includes available teaching skills,
sound pedagogical theory, and professional skills of the
educators. Teaching skills have to do with adequate
training and practice in different techniques, approaches,
and strategies that would help the teachers to plan and
impart instruction, provide appropriate reinforcement,
and conduct effective assessment. Pedagogical theory
has to do with the philosophical, sociological, and psy-
chological considerations that would enable teachers to
have a sound basis for practicing the teaching skills in
the classroom, while professional skills include the tech-
niques, strategies and approaches that would help teach-
ers to grow in the profession and also work towards the
growth of the profession"l.

1. Higher Academic Achievement and Grades: Re-
search consistently shows that students whose families
are engaged in their education tend to achieve higher
academic performance. Found that active parental in-
volvement, such as helping with homework and attend-
ing school events, correlates with better grades and im-
proved test scores!''l. This relationship holds across dif-
ferent grade levels and subject areas, suggesting that the
benefit of engagement is not confined to a particular
stage of schooling.

2. Increased Attendance and Reduced Dropout
Rates: Community involvement is linked to higher at-
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tendance rates and lower dropout rates. According to
the Great Schools Partnership, students with engaged
parents are more likely to attend school regularly and
less likely to leave school before graduation!"”. This out-
come is particularly significant in contexts where eco-
nomic pressures and household responsibilities predis-
pose children to withdraw from school prematurely.

3. Enhanced Self-Esteem and Confidence Among
Students: Active participation from families and com-
munities can significantly boost students' self-esteem
and confidence. When students see their parents, teach-
ers, and community members working together, they
feel valued and supported™. This sense of being valued
often translates into greater willingness to participate in
class and to take on academic challenges.

4. Increased Teacher Morale and Optimism: Com-
munity involvement can lead to higher teacher morale
and a more positive school climate. Cummings and
Olson highlight that when teachers receive support from
parents and community members, they feel appreciated
and motivated to improve their teaching practices. Im-
proved morale, in turn, has implications for teacher re-
tention and reduced burnout, which are persistent chal-
lenges in many school systems.

5. Improved Teaching Practices Through Com-
munity Input: Engaging with families and community
members allows teachers to gain valuable insights into
students' backgrounds, cultures, and needs"”. Such in-
sights enable teachers to differentiate instruction more
effectively and to design learning experiences that are
culturally responsive and relevant to learners' lived realit-
ies.

6. Shared Responsibility for Student Success: When
schools and communities work together, they cultivate a
shared responsibility for student success. Community
members may contribute resources, time, and support,
while schools provide a nurturing environment for
learning"¥l. This shared responsibility reduces the tend-
ency for schools to be blamed in isolation whenever
learning outcomes fall short of expectations.

7. Strengthened School Accountability and Trans-
parency: Community involvement, particularly through
monitoring structures, compels school administrators to
be more transparent in the management of resources,
admission processes, and academic records, since they
are aware that community representatives have oversight
responsibilities!®. This form of external accountability
complements internal supervisory mechanisms and re-
duces the incidence of maladministration.

STRATEGIES FOR EFFECTIVE COM-
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MUNITY INVOLVEMENT

To foster meaningful community involvement in school
supervision that can enhance educational quality and ac-
countability, well-planned strategies are essential. These
strategies should aim to create inclusive environments
that encourage participation from all community mem-
bers.

1. Building Trust with Parents and Community
Members: Establishing trust is fundamental for effect-
ive community engagement. Schools can build trust by
being transparent in their operations and decisions, act-
ively listening to community concerns, and demonstrat-
ing genuine interest in the well-being of students and
families. Trust-building is a gradual process that requires
consistency in communication and follow-through on
commitments made to the community.

2. Holding Meetings in Accessible Settings: To en-
courage participation, schools should hold meetings in
locations and at times that are convenient for families
and community members. Suggest that schools can util-
ize community centers, libraries, or even virtual plat-
forms to ensure accessibility!”. Offering childcare or re-
freshments during meetings can also help increase at-
tendance and participation.

3. Online Platforms for Community Input: Techno-
logy can serve as a powerful tool for enhancing com-
munity engagement. Schools can use online platforms to
gather feedback from families and community members
about programs, policies, and initiatives. Social Pinpoint
highlights the effectiveness of digital surveys and forums
that allow community members to share their thoughts
conveniently!'?.

4. Service-Learning Opportunities for Students: Ser-
vice-learning combines educational objectives with com-
munity service, providing students with valuable real-
world experiences. Schools can partner with local organ-
izations to create projects that address community
needs, allowing students to apply their classroom know-
ledge while contributing positively to their surroundings.

5. Community-Based Projects that Address Local
Needs: Freking suggests that schools can collaborate
with community organizations to address areas such as
food insecurity, environmental concerns, or literacy
programs!'’.

6. Capacity Building for School-Based Management
Committees: Beyond merely constituting SBMCs and
PTAs, school authorities and government agencies
should organize regular capacity-building workshops for
committee members on their statutory functions, basic
financial literacy, and conflict resolution, since studies
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have shown that inadequate understanding of roles is a
major factor limiting the effectiveness of these com-
munity structures!‘.

REVIEW OF RELATED LITERATURE

Empirical studies by Henderson and Mapp, Patrikakou
et al., Ekpoh and Eze, Okafor, and Cummings and
Olson established that active community involvement in
school supervision improves teacher effectiveness, stu-
dents' academic achievement, school accountability, at-
tendance, and school-community relationships %%,
Henderson and Mapp's synthesis of numerous studies
conducted in the United States remains one of the most
cited works establishing a consistent, positive relation-
ship between family and community engagement and
student achievement across grade levels, socio-economic
backgrounds, and ethnic groups. Similarly, Patrikakou et
al. demonstrated that structured parental involvement in
homework support and school activities correlates signi-
ficantly with improved grades and standardized test
performancel''l.

Within the Nigerian and broader African context, the
empirical evidence, though comparatively scanty, points
in the same direction. Ekpoh and Eze found that prin-
cipals' supetvisory techniques, when complemented by
stakeholder engagement, significantly influenced teach-
ers' job performance in secondaty schools in Cross River
State. in a large-scale survey of over one thousand prin-
cipals, community representatives, and Parent-Teacher
Association representatives across Enugu State, estab-
lished that School-Based Management Committees con-
tributed to quality assurance in secondary schools, al-
though the extent of contribution was rated low, largely
due to poor sensitization of stakeholders regarding their
roles!’l. This finding is corroborated by Darmawan et al.,
who observed that community participation strategies,
ranging from accessible meeting arrangements to struc-
tured feedback mechanisms, improved the quality of
education in the contexts they studied!.

Taken together, the reviewed literature converges on the
position that community involvement in school supervi-
sion is positively associated with improved teacher ef-
fectiveness, students' academic achievement, enhanced
accountability, better attendance, and stronger school-
community relationships. However, a recurring gap in
the literature, particularly within the Nigerian context, is
the limited attention paid to how the quality, rather than
merely the existence, of community structures such as
SBMCs and PTAs translates into measurable supervisory
outcomes. This paper contributes to closing that gap by
synthesizing the theoretical and empirical evidence into
an integrated framework for understanding community-
supported school supervision, and by drawing attention
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to the institutional and sensitization factors that mediate
the effectiveness of community participation.

RELATED THEORY

The study is anchored on Epstein's Theoty of School,
Family, and Community Partnerships, also referred to as
the theory of ovetlapping spheres of influence!™®. The
theory conceptualizes the school, the family, and the
community as three overlapping spheres that jointly in-
fluence the child's learning and development, with the
degree of overlap determined by the time, philosophies,
and practices that bring the three institutions together.
Epstein identifies six types of involvement through
which the partnership is operationalised: parenting,
which involves helping families establish home environ-
ments that support children as students!®. Communicat-
ing, which involves designing effective forms of school-
to-home and home-to-school communication about
school programmes and children's progress; volunteet-
ing, which involves recruiting and organising parent and
community help and support; learning at home, which
involves providing information and ideas to families
about how to help students with homework and other
curriculum-related activities; decision-making, which in-
volves including parents and community members in
school decisions and developing parent leaders and rep-
resentatives; and collaborating with the community,
which involves identifying and integrating resources and
services from the community to strengthen school pro-
grammes, family practices, and student learning.

The theory maintains that students perform better when
schools, families, and communities collaborate through
these six dimensions, rather than when each institution
operates in isolation. The theory aligns with this study
because it explains how community participation in
school supervision, whether through direct classroom
volunteering, representation on school boards, or over-
sight of resource utilization, promotes educational qual-
ity, accountability, effective instructional supervision,
and improved learner outcomes. Furthermore, the the-
ory provides a useful lens for understanding why the
barriers discussed later in this paper, such as limited
communication and unclear role definition, undermine
the overlap between the three spheres and consequently
weaken the supervisory and accountability functions that
community involvement is meant to serve.

CHALLENGES AND BARRIERS TO COM-
MUNITY INVOLVEMENT

Despite the numerous benefits of community involve-
ment in school supervision, which enhances educational
quality and accountability, several challenges can hinder
effective engagement. Understanding these barriers is es-
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sential for developing strategies to overcome them.
These barriers are rarely isolated; rather, they often inter-
act and compound one another, so that, for instance,
low parental literacy may aggravate the effects of weak
institutional sensitization, while time constraints may
worsen the impact of unclear role definitions between
schools and communities. A holistic response that ad-
dresses multiple barriers simultaneously is therefore
more likely to succeed than piecemeal interventions tar-
geted at a single challenge.

1. Time Constraints for Parents and Community
Members: Kearney highlights that these time con-
straints often limit their ability to participate in school
events or meetings!”’l. Schools can help alleviate this bat-
rier by providing flexible scheduling for meetings and
events, as well as offering virtual participation options to
accommodate busy schedules. Working parents, particu-
larly those engaged in informal-sector livelihoods, may
find it especially difficult to attend meetings scheduled
during working hours.

2. Conflicting Views on the Role of Parents and the
Community: Masanja points out that some parents may
feel marginalized or believe that their input is not valued,
while teachers may hold preconceived notions about
parental involvement™. Addressing these differing pet-
spectives requires open dialogue and mutual respect, fos-
tering an environment where all stakeholders feel em-
powered to contribute.

3. Language Barriers and Cultural Differences:
Communities often comprise individuals from diverse
linguistic and cultural backgrounds. Language barriers
can hinder effective communication and limit participa-
tion from non-English-speaking families. Schools must
invest in translation services and culturally relevant ma-
terials to ensure that all community members can engage
fully in school activities.

4. Low Levels of Parental Education and Literacy:
Parents with low educational attainment or literacy levels
may feel intimidated or unsure about how to engage
with the school system. UNICEF emphasizes that edu-
cational disparities can perpetuate cycles of disengage-
ment, making it essential for schools to provide re-
sources and support that empower all parents to become
active participants in their children's education!'l.

5. Addressing Negative Perceptions and Biases:
Both schools and communities may harbor biases that
affect their perceptions of each other. York et al. Argue
that overcoming these deficit mindsets is crucial for fos-
tering genuine collaboration™. Schools can combat neg-
ative perceptions by actively engaging with community
members, showcasing their contributions, and highlight-
ing success stories that reflect the strengths of the
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community'.

6. Weak Institutional Framework and Poor Sensitiz-
ation: Even where structures for community involve-
ment exist, such as SBMCs and PTAs, their effectiveness
is often undermined by weak institutional frameworks
and inadequate sensitization of both school administrat-
ors and community members regarding their statutory
roles and responsibilities. Ezenwaji et al. found that SB-
MCs enhanced quality assurance in secondary schools to
only a limited extent, largely because principals and com-
munity representatives had a limited understanding of
the rationale and scope of the committees' functions!®.
Strengthening institutional guidelines and providing con-
tinuous orientation for stakeholders are, therefore, ne-
cessary complements to the establishment of community
involvement structures.

CONCLUSION

Community involvement in school supervision is essen-
tial for fostering supportive and effective educational
quality and accountability. By engaging parents, local
businesses, community organizations, and other stake-
holders, schools can enhance student outcomes, im-
prove teacher effectiveness, and strengthen the relation-
ships between schools and their communities. Despite
the numerous benefits, challenges such as time con-
straints, differing perspectives, socio-economic barriers,
and negative perceptions can hinder meaningful engage-
ment. Addressing these challenges requires intentional
strategies, including policy changes that promote com-
munity involvement, practice-based recommendations
that provide training and support, and ongoing research
to better understand the impacts of engagement. Viewed
through the lens of Epstein's theory of overlapping
spheres of influence, the evidence reviewed in this paper
suggests that the closer the collaboration among schools,
families, and communities, the stronger the supetrvisory
oversight and accountability that the school system en-
joys. Sustained investment in the institutional structures
that support this collaboration, particularly School-Based
Management Committees and Parent-Teacher Associ-
ations, remains critical to translating the promise of
community involvement into measurable improvements
in educational quality.

RECOMMENDATIONS

To foster greater community involvement in school su-
pervision, educational quality, and accountability, several
key recommendations can be implemented. These re-
commendations encompass policy changes, practical
strategies, and areas for further research.
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1.Schools should advocate for policies that promote act-
ive community engagement. This can include guidelines
that encourage schools to create partnerships with local
organizations, facilitate community forums, and integrate
parent input into decision-making processes. Policy ad-
vocacy should also target the domestication of existing
national guidelines on School-Based Management Com-
mittees at the state and local government levels.

2.Securing funding for community engagement initiat-
ives is crucial for sustainability; the schools can seek
grants or collaborate with local businesses and organiza-
tions to support programs that enhance community in-
volvement toward quality education. Where possible,
schools should explore public-private partnerships and
alumni-driven endowment schemes as sustainable fund-
ing sources.

3.The school should provide training programs that can
equip both educators and community members with the
skills needed for effective collaboration. Schools should
provide workshops on effective communication, cultural
competence, and conflict resolution to help bridge gaps
between teachers and families.

4.The school should focus on how digital tools can be
leveraged to facilitate communication, streamline en-
gagement processes, and gather input from diverse com-
munity members. Mobile-based platforms, in particular,
hold considerable promise in contexts with high mobile
phone penetration but limited access to computers.

5.Government and school authorities should regularly
evaluate and strengthen the institutional framework
guiding School-Based Management Committees and
Parent-Teacher Associations, including clear guidelines,
defined roles, and periodic orientation programs, to en-
sure that these structures translate into measurable im-
provements in supervisory quality and accountability,
rather than remaining nominal bodies.
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